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Pupil premium strategy statement: Olive 
AP Academy – Thurrock (OA-Th) 

 

This statement details our school’s use of pupil premium funding to help improve the attainment 
of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

Note – the term ‘pupil’ and ‘student’ is used interchangeably in this document – pupils are 

referred to as students within the academy. 

School overview 2022/23 

Detail Data 

School name Olive AP Academy - Thurrock 

Number of pupils in school  71 (09/12/22) 

Proportion (%) of pupil premium eligible pupils 45% (29) 

Academic year/years that our current pupil 
premium strategy plan covers (3 year plans are 
recommended) 

2021/22 to 2023/24 

Date this statement was published December 2021 (figures updated Dec 
22) 

Date on which it will be reviewed Twice yearly 

Statement authorised by Collette Hunnisett 

Pupil premium lead Charlotte Wright, Deputy Headteacher 

AAB member lead Huw Derrick 

Funding overview figures 2022-23 

Detail Amount 

Pupil premium funding allocation this academic year £27,580 

Recovery premium funding allocation this academic year £32,016 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£59,596 
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Part A: Pupil premium strategy plan 

Statement of intent 

Olive Academies holds the fundamental belief that young people with SEMH needs and who 
face disadvantage in their lives can, and should, succeed in line with their peers.  To do this, it 
is vital that we have a specific focus on those in receipt of pupil premium. Our core objective is 
to improve the teaching and learning for all attending the academy including those who face 
financial disadvantage or those who are vulnerable, as evidence suggests that this is singularly 
most beneficial to the outcomes of disadvantaged young people. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 
disadvantaged students require the most support. This is proven to have the greatest impact 
on closing the disadvantage attainment gap and at the same time will benefit the non-
disadvantaged students in our school. Implicit in the intended outcomes detailed below, is the 
intention that non-disadvantaged students’ attainment will be sustained and improved 
alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery following the 
pandemic.  

Our approach will be responsive to common challenges, individual needs and local context, 
rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. 
The approaches we have adopted complement each other to help students achieve a broad 
range of outcomes. To ensure they are effective we will: 

• ensure disadvantaged students are challenged in the work that they’re set 

• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff take responsibility for disadvantaged 
students’ outcomes and raise expectations of what they can achieve  

• use interventions that best support the individual needs of the student 
 

Challenges – updated Dec 2022 

This details the key challenges to achievement that we have identified among our disadvantaged 
students. 

Challenge 
number 

Detail of challenge   

1 Our assessments show that disadvantaged students generally make less 
progress from their starting points when entering an alternative provision such 
as our academy. Whilst the types of barriers to learning and the difficulties 
disadvantaged students experience vary, their overall academic progress tends 
to be lower in most subjects compared to non-disadvantaged students. This 
trend is most recognisable in maths and English outcomes. 
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Average reading age PPG = 12 year and 9 Months 

Reading age range PPG = 7.09 years to 16.00 years 

Average reading age Non PPG = 13 years and 8 months 

Reading age range Non PPG = 7.09 years to 16.00 years 

Average English and maths levels taken from September 2022 baseline date 
available. 

Subject PPG Non PPG 

English 1= 2= 

Maths 1= 2= 
 

2 Our assessments, observations and discussions with students show that 
disadvantaged students are generally more likely to have language 
comprehension difficulties and more limited vocabulary compared to non-
disadvantaged students in our school.  

Average reading comprehension age PPG = 9 years and 8 months 

Reading comprehension range PPG = 5.06 years to 17.06 years 

Average reading comprehension age Non PPG = 12 years and 3 months 

Reading comprehension range Non PPG = 6.05 years to 17.06 years 

 

3 Our assessments, observations and discussions with students and families sug-
gest that the education and wellbeing of many of our disadvantaged students 
have been impacted by the COVID-19 pandemic and partial school closures to a 
greater extent than for other students. Students have faced bereavement and 
illness, heightened anxiety with regards to leaving the home, attachment con-
cerns and been involved in anti-social behaviour which was exacerbated by facili-
ties closing during lockdown.  

On students return to school significant knowledge gaps have been reported, re-
sulting in students falling further behind age-related expectations, especially in 
maths and English and more broadly. This is still impacting on students since 
their return to full time on site education. Support for mental health needs along 
with academic success is ongoing. 

4 Students at OA-Th already have SEMH challenges, these are exacerbated for dis-
advantaged students.  Overall levels of deprivation in Thurrock are lower than 
the national average, but some areas of Thurrock are among the 20% most de-
prived in England. More than 1 in 5 children under 16 years-old in Thurrock are 
growing up in poverty (21.2%), higher than the national rate (20.1%). 

Our assessments (including wellbeing survey), observations and discussions with 
students and families have identified social and emotional issues for many stu-
dents, such as anxiety, depression (diagnosed by medical professionals) and low 
self-esteem. This is partly driven by concern about catching up lost learning and 
exams/future prospects, and the lack of enrichment opportunities due to the 
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pandemic. These challenges particularly affect disadvantaged students, including 
their attainment. 

5 Through observations and conversations with students and their families, we 
find that disadvantaged students generally have fewer opportunities to develop 
cultural capital outside of school. 

OA-Th’s student charter enables students to have enrichment activities through-
out the school year and their time with us. Ranging from trips and visits to Lon-
don, theatre visits, visiting speakers, outdoor learning, virtual opportunities, vis-
its to local businesses, work experience, overnight experiences and theme park 
rewards all adding to the cultural capital of the school. 

Our attendance data over the last 3 years indicates that attendance among dis-
advantaged students has been on average 8% lower than for non-disadvantaged 
students. 

23% of disadvantaged students have been ‘persistently absent’ during that 
period. The majority of students arrive at OA-Th with poor attendance history 
and the academy works hard to turn this round to a more positive picture. 

Our assessments, observations and conversations with students indicate that 
disadvantaged students often require additional support to develop personal 
life skills, e.g., independent travel, telling the time, learning to cook and 
budgeting. Transition back into mainstream can be a challenge – students need 
support with building confidence, mentoring, follow up support when they are 
back at mainstream school to stay on track and make it a success. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current three year strategy plan 

(2023/24), and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment for 
disadvantaged pupils in all 
subjects, relative to their starting 
points as identified through 
baseline assessments. 

 

By the end of our current plan in 2023/24, 100% of 
disadvantaged students will gain a maths and English 
qualification and increasing year on year the number 
that gain GCSEs in these subjects. 

 

An increase in the number of disadvantaged students 
entered for GCSE subjects. For those that are entered, 
results show that disadvantaged students perform in 
line with that of their peers 

Improved reading comprehension 
among disadvantaged students 
across KS3 & KS4. 

Reading comprehension tests demonstrate improved 
comprehension skills among disadvantaged students 
and a smaller disparity between the scores of 
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 disadvantaged students and their non-disadvantaged 
peers. Teachers should also have recognised this 
improvement through engagement in lessons and book 
scrutiny.  

 

Disadvantaged students and other students will 
perform in line with each other by 2023/24 

Improved metacognitive and self-
regulatory skills among 
disadvantaged students across all 
subjects. 

Teacher reports and class observations suggest 
disadvantaged students are more able to monitor and 
regulate their own learning.  

To achieve and sustain improved 
wellbeing for all students, 
including those who are 
disadvantaged. 

Sustained high levels of wellbeing from 2023/24 
demonstrated by: 

• qualitative data from student voice, student and 
parent surveys and teacher observations. 

• a significant increase in participation in enrichment 
activities, particularly among disadvantaged stu-
dents. 

• Further interventions are sort in line with the needs 
of students.     

To achieve and sustain improved 
attendance for all students, 
particularly our disadvantaged 
students. 

Sustained high attendance from 2023/24 demonstrated 
by: 

• the overall absence rate for all students being no 
more than 30%, and the attendance gap between 
disadvantaged students and their non-disadvan-
taged peers being reduced by 3%. 
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Activity in this academic year 2022-23 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 4,000 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Training opportunities for 
staff 

Students consistently come to OA-Th with 
additional learning needs. The academy 
endeavours to support all learners finding 
ways to improve engagement and 
attendance 

Training opportunities 
linked to challenge 
numbers 1-6 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £ 22,000 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

One to one English 
tutoring 

Students at GCSE level often need 
targeted support for reach their 
predicted grade. 

Students affected by COVID-19 who are 
experiencing SEMH difficulties often 
need home visits and one to one support 
in order to access the English curriculum 

Training opportunities 
linked to challenge numbers 
1, 2 & 3 

One to one maths 
tutoring 

Pupils at GCSE level often need targeted 
support for reach their predicted grade. 

Students affected by COVID-19 who are 
experiencing SEMH difficulties often 
need home visits and one to one support 
in order to access the maths curriculum 

Training opportunities 
linked to challenge numbers 
1, 2 & 3 

Access to alternative 
provisions  

Some students need alternative 
provisions to access mechanics and 
trades, thus support students on their 
onward journey into college, 
apprenticeships and work  

Training opportunities 
linked to challenge numbers 
1, 2, 3 & 5 
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 25,000 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Therapeutic intervention 

Counselling  

The majority of OA-Th students access 
counselling during their time in the 
academy 

Training opportunities 
linked to challenge 
numbers 4, 5 & 6 

Therapeutic intervention 

Music 

Students have access to a music 
therapist who regularly works with KS3 
and KS4, using music to calm and sooth, 
helping students positively express 
emotions, giving them a non-
confrontational space to discuss issues 
they are facing 

Training opportunities 
linked to challenge 
numbers 4, 5 & 6 

 

Therapeutic intervention 

Learning Mentoring  

Students have access to a learning 
mentor who uses sport to engage 
students and help them understand the 
value and importance of school 

Training opportunities 
linked to challenge 
numbers 4, 5 & 6 

Therapeutic intervention 

Outdoor learning 

Students have the opportunity to work 
outside of the classroom and off site. 
Working on teambuilding, self-esteem 
and communication skills 

Training opportunities 
linked to challenge 
numbers 4, 5 & 6 

Therapeutic intervention 

Ad-hoc 

Our students are all different, some 
students require one off /on-going 
interventions that are outside of the 
normal academy offer, the correct 
services are sort to provide the relevant 
help and support 

Training opportunities 
linked to challenge 
numbers 4, 5 & 6 

 

Total budgeted cost: £ 51,000 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021-22 academic 

year.  

The review pupil premium strategy review reveals that the key priorities are on track. We have 

a wide depth and breadth of qualifications meaning that 100% of year 11 received outcomes in 

the 2021/22 exam season with BETC construction and performing arts gaining 100% distinction 

pass rate. 100% of students received an English qualification. All students completed college 

applications and gained places on courses at local colleges, courses such as electrical 

installation, A "levels", Animal care and apprenticeships.  

Our curriculum evolves with your young people, so that we are able to support then with the 

courses they need to become successful in their chosen career pathways. We continue to use 

PSHRE as a valuable way to increase the wilder world knowledge of the students, working with 

many outside agencies and visitors to the school adds depth to this.  

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

Dojo Classdojo 

IDL International Dyslexia Learning Solutions  

 
Service pupil premium funding (optional) 
For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

N/A 

What was the impact of that spending on service 
pupil premium eligible pupils? 

N/A 
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Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that we are not fund-
ing using pupil premium or recovery premium. That will include:  

• Working in partnership with local colleges to provide opportunities such as taster 
courses, link programmes and mentoring to enable young people with SEND needs to 
familiarise themselves with the college environment and gain some experience of col-
lege life and study. 

• Arranging work-based learning that enables pupils to have first-hand experience of 
work, such as apprenticeships, traineeships, and supported internships. 

• Working in partnership with local schools to provide opportunities for students to use 
sports facilities, access to mini buses for transportation and wider opportunities to en-
gage with learning 

• Education trips to London and the wider local area to enhance the culture capital of the 
academy  

• Overnight trips to encourage resilience and independence  

• Visiting speakers to address SEMH, educational and cultural topics 

• Rewards tips to encourage attendance and academic progress 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated activities undertaken and the im-
pact that they had.  

We used the EEF’s families of schools database to look at the performance of disadvantaged 
students in school like ours. We worked closely with schools across the Trust to access best 
practice. 

We looked at several reports, studies and research papers about effective use of Pupil Pre-
mium and the intersection between socio-economic disadvantage and SEND. We also looked 
at a number of studies about the impact of the pandemic on disadvantaged learners. The pan-
demic has also given us deeper insights into family life for those from disadvantaged back-
grounds and we have been able to forge stronger relationships with parents/guardians as a re-
sult.  

In addition to the pupil premium funded activity outlined above, we have put in place stronger 
expectations around areas of effective practice, with a sharp focus on supporting teachers and 
support staff to develop their professional practice and train in specialist areas, allowing them 
to develop expertise and share them with other staff.  

We will review this plan throughout the school year and adjust to cohort and changing 
situations at the time. Planning for the success of all students at Olive AP Academy - Thurrock. 

 


